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Overview

 

Is a language disorder affecting the student’s classroom performance?
Evaluate language and communication in context using the Observational Rating Scale (ORS) and other authentic and descriptive 

measures to provide information needed to design classroom accommodations and adjustments. 

If the student does not respond to a variety of classroom interventions,
is his or her performance due to language skill deficits? 

 

Administer tests appropriate to the student’s age to answer the referral questions. 

Identify the nature of the disorder by answering the following questions.

Administer tests that contribute to the Receptive Language Index and Expressive Language Index scores. 

Are there weaknesses related to 
the interaction of language 

and memory?
Administer tests that contribute to 
the Language Memory index score.

Are there weaknesses in the areas of  
morphology, syntax, or semantics? 

Administer tests that contribute to the  
Language Content Index or Language 

Structure index scores.

How does the disorder affect  
written language? 

Administer the Reading Comprehension  
and Structured Writing tests.

Does the disorder affect social interactions? 

Based on the CELF-5A&NZ test results and additional assessment information collected,  
what is the best way to address the student’s needs? 

CELF-5A&NZ Assessment Process

If a language disorder is identified, what information is needed to plan intervention?

Are there significant differences between comprehension and expression?
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Overview

Clinical Evaluation of Language 
Fundamentals®–Australian and New 
Zealand Standardised Fifth Edition

The Clinical Evaluation of Language Fundamentals®–Australian and New Zealand Standardised Fifth Edition 
(CELF®-5A&NZ) is a flexible system of individually administered tests used to assist a clinician to accurately 
diagnose a language disorder in children and adolescents ages 5–21 years. Using the CELF-5A&NZ’s battery of 
structured tasks that test the limits of a student’s language abilities as well as observation- and interaction-
based tasks, clinicians can effectively pinpoint a student’s strengths and weaknesses to make appropriate 
placement and intervention recommendations.

CELF-5A&NZ Assessment Process

The CELF-5A&NZ Assessment Process mirrors the changes in the current educational practices requiring 
that a student’s performance be evaluated in classroom settings and that classroom strategies be developed 
to address performance concerns before formal assessment begins. Current best practices in assessment 
require a process that includes multiple sources of evidence of language disability, including observation-based 
measures, authentic assessment, and norm-referenced data. The new CELF-5A&NZ provides each of these 
sources of evidence in an updated assessment process.
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Observational Rating Scales

Sentence Comprehension

Linguistic Concepts

Word Structure

Word Classes

Following Directions

Formulated Sentences

Recalling Sentences

Understanding Spoken Paragraphs

Word Definitions

Sentence Assembly

Semantic Relationships

Reading Comprehension

Structured Writing

Pragmatics Profile

Pragmatics Activities Checklist

Summary at a glance

Full text for the references can be found in the CELF-5 Examiner’s Manual.Full text for the references can be found in the CELF-5A&NZ Examiner’s Manual.



Observational Rating Scale   

The CELF-5A&NZ Observational Rating Scale (ORS) documents a student’s ability to manage classroom behaviours and 
interactions, to meet school curriculum objectives, and to follow teachers’ instructions. Use the ORS when there is a 

concern about a student’s language performance within the classroom, or when there is a need to identify situations 
or contexts in which reduced language performance occurs.

The CELF-5A&NZ ORS can be used before or after standardised assessment. In an educational setting, a school clinician 
may ask teachers and parents/caregivers to complete the ORS as part of the data gathering process to identify 
situations or contexts in which the student’s reduced language performance occurs, and to help plan classroom 
interventions that may enable the student to improve language performance without placing him or her in special 
education programming. Use the ORS information to target communication behaviours that are affecting a student’s 
classroom performance most significantly, or to prioritise a student’s assessment needs. The ORS results may provide 
a rationale or justification for a more in-depth diagnostic evaluation. When information from parents/caregivers, 
teachers, and the student (if age appropriate) is considered early in the assessment process, clinicians get a more 
realistic view of a student’s performance and can analyse aspects of communication that are difficult for the student, 
begin to identify a student’s strengths and weaknesses, and establish a plan for further assessment and intervention.



 The following statements describe communication problems that some students have. 
Tick the box beneath the appropriate heading (Never or Almost Never, Sometimes, Often, or 
Always or Almost Always) that best describes how often each behaviour occurs.
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Listening This happens:

1.  Has trouble paying attention.                                                                                                     

2.  Has trouble following spoken directions.

3.  Has trouble remembering things people say.

4.  Has trouble understanding what people are saying.

5.  Has to ask people to repeat what they have said.

6.  Has trouble understanding the meanings of words.

7.  Has trouble understanding new ideas.

8.  Has trouble looking at people when talking or listening.

9.  Has trouble understanding facial expressions, gestures, or body language.

Speaking

10.  Has trouble answering questions people ask.

11.  Has trouble answering questions as quickly as other students.

12.  Has trouble asking for help when needed.

13.  Has trouble asking questions.

14.  Has trouble using a variety of vocabulary words when talking.

15.  Has trouble thinking of (fi nding) the right word to say.

16.  Has trouble expressing thoughts.

17.  Has trouble describing things to people.

18.  Has trouble staying on the subject when talking.

19.  Has trouble getting to the point when talking.

20.   Has trouble putting events in the right order when telling stories or talking about things that happened.

21.  Uses poor grammar when talking.

22.  Has trouble using complete sentences when talking.

23.  Talks in short, choppy sentences.

24.  Has trouble expanding an answer or providing details when talking.

25.  Has trouble having a conversation with someone.

26.  Has trouble talking with a group of people.

27.  Has trouble saying something another way when someone doesn’t understand.

28.  Gets upset when people don’t understand.

Continued on back  

Date_______/_______/_______ 

Student____________________________________________________________________  Date of Birth_______/_______/_______  Age_________  Year Level _________

Rater:     Teacher_______________________________      Parent_______________________________     Student_______________________________

Language or dialect spoken in my classroom, home, or community _________________________________________________________________________

Directions:
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Sentence Comprehension 

Objective

To evaluate the student’s ability to (a) interpret spoken sentences of increasing length and complexity, and (b) select 
the pictures that illustrate referential meaning of the sentences.

Relationship to Curriculum

The abilities evaluated relate to primary school curriculum objectives for creating meaning and context in response 
to pictures or spoken sentences, and creating stories or descriptive text.

Relationship to Classroom Activities

Sentence comprehension and the understanding of relationships among spoken language, real-life references, and 
situations are emphasised when listening to stories or descriptions of events, as well as when matching sentences that 
are spoken or read to pictured references.

Implications for Intervention

If the student receives a below average score, you can analyse errors according to the categories in the item 
analysis table. This identifies the semantic, morphological, and syntactic structures that interfere with a student’s 
comprehension. Intervention should focus on developing the student’s receptive vocabulary skills and explicit 
(conscious) awareness of the structure of words and sentences using spoken sentences associated with illustrations 
and familiar, illustrated stories. During intervention it is important to talk about and illustrate the function of specific 
words and structural rules to increase semantic and syntactic awareness (Beck, McKeown, & Kucan, 2002; Rice & 
Blossom, 2013; Thompson & Shapiro, 2007).



CELF-5A&NZ   Record Form 1   Ages 5–8 3

Demo   I can wear this. (Point to B.)
A    B   
C    D

Trial 1   I can eat this. A    B   
C    D

Trial 2  The boy has a ball.
A    B   
C    D

Trial 3  The girl lost her balloon. 
A    B   
C    D

Introduce each item by saying, Point to… RESPONSE SCORE

 Ages 5–6 

  1.  The girl has a big, spotted, black-and-white 
dog.

A    B   
C    D    1     0 

  2.  The girl who is standing at the front of the 
line is wearing a backpack.

A    B   
C    D    1     0 

  3.  The boy who is sitting under the big tree is 
eating a banana.

A    B   
C    D   1     0 

  4. The spotted puppy is in the box. A    B   
C    D    1     0 

  5. They like to pat the dog. A    B   
C    D    1     0 

  6. Dad sat behind the children. A    B   
C    D   1     0 

  7. She is climbing and he is swinging. A    B   
C    D    1     0 

  Ages 7–8

  8. The girl is not painting. A    B   
C    D    1     0 

  9. The girl is not ready for school. A    B   
C    D   1     0 

10.  The fi rst two children are in line, but the third 
child is still playing.

A    B   
C    D    1     0 

11.  The woman who is holding the baby 
dropped her handbag.

A    B   
C    D    1     0 

12.  The woman asked, “How much does that 
chair cost?”

A    B   
C    D   1     0 

13.  The boy gathers the apples after they have 
fallen to the ground.

A    B   
C    D   1     0 

14.  The girl is taking some fl owers to her mother.
A    B   

C    D    
1     0 

15. The girls have dressed for the game.
A    B   

C    D    
1     0 

16.  The girl is being pushed by the boy.
A    B   
C    D     

1     0 

17. The duck is walking towards the girl. A    B   
C    D     1     0 

18. The boy is going down the ramp.
A    B   
C    D

1     0 

19. He is ready to go to bed.
A    B   
C    D  

1     0 

20.  The girl is wearing her new raincoat, 
although she doesn’t need it.

A    B   
C    D 1     0 

21. The boy is being followed by the dog.
A    B   
C    D    

1     0 

22. Mum showed the dog the cat.
A    B   

C    D    
1     0 

23. Dad said, “Please take out the rubbish.”
A    B   
C    D   

1     0 

24. Dad asks, “Shouldn’t you wear your jacket?”
A    B   
C    D    

1     0 

25.  The boy will feed the cat.
A    B   
C    D   

1     0 

26.  The boy is washing dishes and his mum is 
drying them.

A    B   
C    D    

1     0 

 Raw Score

Sentence Comprehension Item Analysis

Category Item
Negation 8,  9,  20

Modifi cation 1,  4,  10

Prepositional Phrase 4,  6,  14,  15,  17,  18

Direct/Indirect Object 5,  15,  22

Infi nitive 5,  19

Verb Phrase 25

Relative Clause 2,  3,  11

Subordinate Clause 13,  20

Interrogative 12

Passive 16,  21

Direct Request 23

Indirect Request 24

Compound 7,  10,  26

Note. Bold items appear in more than one category.

 Sentence Comprehension 
Start   
Ages 5–6: Item 1
Ages 7–8: Item 8

Reversal Rule
Perfect score on two consecutive items from start 
point; if not go back to Item 1 and test forwards. 

Repetitions
Allowed

Discontinue Rule
Four consecutive 0 scores

Correct responses are in bold. Circle 1 for a correct response and 0 for an incorrect response.
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Linguistic Concepts

Objective

To evaluate the student’s ability to (a) interpret spoken directions that contain basic concepts, which require logical 
operations such as inclusion and exclusion, orientation and timing, and (b) identify mentioned objects from among 
several pictured choices.

Relationship to Curriculum

The abilities evaluated relate to early primary school curriculum objectives of following spoken directions that 
contain basic concepts while completing seatwork and other projects.

Relationship to Classroom Activities

Understanding of basic concepts such as and, before, or after is essential for following directions for hands- on 
activities, lessons, projects, and other assignments.

Implications for Intervention

If the student receives a below-average score, you can analyse errors according to the categories in the item 
analysis table. This will identify the categories that cause the greatest proportion of difficulty. Intervention is best 
accomplished by using classroom materials in activities within typical, and experience-based contexts. Intervention 
should be designed to progress sequentially from a simple, two-choice format to a more complex, multiple choice 
format. Wooden blocks in primary colours may also be used. Transfer to classroom materials should be established as 
part of intervention.



4 CELF-5A&NZ   Record Form 1   Ages 5–8

 Linguistic Concepts 
Start   
Ages 5–6: Item 1
Ages 7–8: Item 10

Reversal Rule
Perfect score on two consecutive items from start point; 
if not go back to Item 1 and test forwards. 

Repetitions
Not allowed

Discontinue Rule
Four consecutive 0 scores

Wait until you are certain that the student has completed the response to an item before presenting the next item. Circle 1 for a correct 
response and 0 for an incorrect response.

Response Key

1, 2, 3... =  specifi ed order of individual responses          =  any order of response            and =  both must be selected      or =  either may be selected

Demo  Here are some pictures. I will point to the fl ower (point and pause).  Now, you point to a picture that I name. 
 Point to the house (pause).
 Point to the ball (pause).
 Point to the apple (pause).
 Point to the sun (pause).
 Point to the fl ower.

Trial 1  Point to the ball.
1

Trial 2  Point to the sun.
1

Trial 3   Point to the row of apples. 
(If the student points to one shape, say, “Touch each shape in the row.”)

SCORE

 Ages 5–6 

1         0
1. Point to the house and a fl ower.

2 2 2or or and1

2. Point to the fl ower in the middle.
1

1         0

3. Point to the one that is diff erent.
1

1         0

4. Point to all of the fl owers.
 � � �

1         0

5. Point to the ones that are circled.
� �

1         0

6. Point to the sun with your thumb.
1

1         0

7. Point to one that is not a house.
1 1or

1         0

8. Point to the suns that are together.
� �and

1         0

9. Point to the row that has many balls. 

1         0

9781488676215_CELF5_RF1_ANZ_2017_Final.indd   4 19/04/2017   11:05 am

CELF-5A&NZ   Record Form 1   Ages 5–8 5

 Ages 7–8 SCORE

10. Point to the house that is closest to the sun.
1

1         0

11. If there is a ball, point to the house.
1

1         0

12. After you point to the fl ower, point to the sun.
1 2

1         0

13. Point to the apple at the beginning of the row.
1

1         0

14. Point to the row without a house. 
(If you are unsure of the student’s response, ask him or her to move a fi nger along the whole row.) 1         0

15. Point to either the fl ower or the ball.
1 or 1

1         0

16. Point to the ball that is between the fl owers.
1

1         0

17. Point to the ball next to a house.
1

1         0

18. Don’t point to the sun unless I point to the house. 
(Pause, point to the ball, pause, and point to the house; the student must then point to the sun.) 1         0

19. Point to the houses that are underlined.
�

� �

1         0

20. If there is a house in the top row, point to the fl ower; if not point to an apple.
11 or or

1

1         0

21. Do not point to the ball until I point to the house. 
(Point in order to the fl ower [pause], the sun [pause], the fl ower [pause], and then the house.)

1         0

22. Before you point to a sun, point to the ball.
2 1 2or

1         0

23. Point to the sun at the same time that you point to the ball. 
(Student must point to both pictures at the same time.)

1 1and
1         0

24. Point to a picture that is neither a house nor a ball.
1

1         0

25. Point to all but one of the apples. (Student must point to four apples.)

1         0

 Raw Score

Linguistic Concepts Item Analysis

Concept Item

Inclusion/Exclusion
1 (and),  3 (diff erent),  4 (all),  5 (circled),  6 (with), 
7 (not),  14 (without),  15 (either …or),  19 (underlined),  
24 (neither…nor),  25 (all but one)

Location
2 (middle),  8 (together),  10 (closest),  
16 (between),  17 (next to)

Note. Bold items appear in more than one category.

Quantity 4 (all),  9 (many)

Sequence 2 (middle),  12 (after),  13 (beginning),  22 (before)

Conditional 11 (if),  18 (unless),  20 (if … if not)

Temporal 21 (until),  23 (at the same time)
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Word Structure

Objective

To evaluate the student’s ability to (a) apply word structure rules (morphology) to mark inflections, derivations, and 
comparison, and (b) select and use appropriate pronouns to refer to people, objects, and possessive relationships.

Relationship to Curriculum

The abilities evaluated relate to primary school curriculum objectives for using word structure rules (morphology) to 
(a) extend word meanings by adding inflectional, derivational, or comparative and superlative suffixes, (b) derive new 
words from base words, and (c) use referential pronouns.

Relationship to Classroom Activities

The use of word structure rules is emphasised by matching word forms to pictures; substituting pronouns for nouns; 
indicating number, time, and possessive relationships; making comparisons of characteristics; describing pictures and 
events; and other tasks.

Implications for Intervention

Knowledge and use of morphology to modify or extend word meanings are important as these skills relate directly 
to the early and later acquisition of literacy (Larsen & Nippold, 2007). If the student receives a below average score, 
you can identify which morphological rules resulted in incorrect responses with item analysis. The analysis will 
identify the specific rule categories that need to be developed in order for the student to reach age-expectations for 
morphological awareness. Use procedures such as indirect imitation, described in the Extension Testing section, rebus 

procedures with word substitutions for pictures, and storytelling in response to picture sequences. It is important 
during intervention to emphasise the function of specific rules rather than simply promoting rote acquisition of 
surface structures (Rice & Blossom, 2013).



6 CELF-5A&NZ   Record Form 1   Ages 5–8

 Word Structure
Start   
All ages: Item 1

Reversal Rule
None

Repetitions
Allowed     

Discontinue Rule
None

Correct responses are in brackets. Circle 1 for a correct response and 0 for an incorrect response.

Demo  Here is a boy (point) and here is a (point and pause) girl.

Trial 1  This boy (point) is standing and this boy is (point and pause)  ____________________________________ . [sitting]

Trial 2   Mum said, “These shoes (point to shoes on the left) are mine and those shoes are (point and pause) 

               _________________________________________________________________________________________ .“ [yours]

A. Regular Plural SCORE

Demo  Here (point) is one cup. Here are two (point and pause) cups.

1. Here is one book. Here are two  __________________________________________________________. [books/more books] 1          0

Demo  Here (point) is one watch. Here are two (point and pause) watches.

2. Here is one horse. Here are two  _______________________________ . [horses/more horses/horsies/other horses/ponies] 1          0

B. Irregular Plural 

Demo  Here (point) is one foot. Here are two (point and pause) feet.

3.  Here is one mouse. Here are two  ________________________________________________________ . [mice/more mice] 1          0

4.  Here is one child. Here are three  __________________________________________________ . [children/more children] 1          0

C. Third Person Singular

Demo  The girl likes to swim. Each day she (point and pause) swims.

5. The boy likes to read. Everyday he  _________________________________________________________________ . [reads] 1          0

6. Here the bird eats. Here the bird  ___________________________________________________________________ . [fl ies] 1          0

D. Possessive Nouns

Demo  This is Paula (point). Whose glove is this (point)? It is (pause) Paula’s.

7. This is Jack. Whose dog is this? It is  ________________________________________________________________ . [Jack’s] 1          0

8. This is a king. Whose crown is this (point)? It is the  _____________________________________________ . [king’s/man’s] 1          0

E. Derivation of Nouns

Demo  This man (point) sings. He is called a (pause) singer.

9. This man teaches. He is called a  _________________________________________________________________ . [teacher] 1          0

F. Contractible Copula

Demo  This bird is blue. What about this one? (Point and pause.) It’s red.

10. This egg is whole. Tell me about this one.  _________________________________   [It is (It’s) broken./It is (It’s) cracked.] 1          0
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M. Uncontractible Copula/Auxiliary

Demo   Look at these children. (Point to each child on the page.) Who is hot? (Pause. Point to the boy on the left side 
of the page.) He is. 

(For Items 26–28, if the student points instead of responding verbally, prompt him or her by saying, Tell me who is.)

26. Tell me, who is sleepy?  _______________________________________________ [They are./He is./This one is./The man is.] 1          0

Demo  Look at these children. (Point to each child on the page.) Who is running? (Pause and point.) He is.

27. Tell me, who is reading?  ____________________________________________  [She is./This one is./The girl is.] 1          0

28. Tell me, who is drinking?  ____________________________________________  [He is./This one is./The boy is.] 1          0

N. Refl exive Pronouns

Demo  The boy is looking in a mirror. Who is he looking at? The boy is looking at (pause) himself.

29. The girl said, “No one helped me build the rocket. I built it all by  _____________________________ .” [myself ] 1          0

30. No one helped the girl put her socks on. She put her socks on all by  ____________________________ . [herself ] 1          0

O. Subjective Pronouns

Demo  The boy has a hot dog to eat. Tell me, who has a hot dog? (Pause.) He does.

31. The girl has a hamburger to eat. Tell me, who has a hamburger?  ____________________________  [She does.] 1          0

32.  The children have a song to sing. Tell me, who will sing a song?  ________________________ [They will./She will./He 
will./I will./You will.]

1          0

P. Irregular Past Tense

Demo  The boy is writing a letter. This is the letter that the boy (pause) wrote.

33. The girl is riding a bicycle. This is the bicycle that the girl  ____________________________________ . [rode] 1          0

 Raw ScoreWord Structure Item Analysis

Category Item Category Item

Phonological Conditioning 
and Irregular Forms

Verb Complex

Auxiliary + –ing 11,  12,  13,  14

Regular Plural 1,  2 Pronominalisation

Irregular Plural 3,  4 Objective 17,  18,  19

Possessive Noun 7,  8 Possessive 15

Third Person Singular 5,  6 Subjective 31,  32

Regular Past Tense 16 Refl exive 29,  30

Irregular Past Tense 33 Copula/Auxiliary

Future Tense 20,  21 Contractible 10

Derivational Forms Uncontractible 26,  27,  28

Derivation of Nouns 9

Comparative & Superlative 22,  23,  24,  25
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Word Classes

Objective

To evaluate the student’s ability to understand relationships between words based on semantic class features, 
function, or place or time of occurrence.

Relationship to Curriculum

The abilities evaluated are important in primary school curricula for (a) using word associations to focus or extend 
word meanings in spoken or written discourse; (b) to substitute synonyms for earlier acquired word forms; (c) to 
edit text for meaning, elaboration, or precision; and (d) to develop semantic networks; and (e) to facilitate word 
retrieval. The abilities evaluated relate to upper primary and secondary school curricula objectives for abstracting and 
internalising shared and non-shared meanings of associated words.

Relationship to Classroom Activities

The knowledge and precise use of words for expressing meanings in written text is emphasised by comparing and 
contrasting related words for shared and non-shared meaning features, classifying words by semantic classes to form 
concept categories and semantic networks, and using antonyms and synonyms.

Implications for Intervention

If the student receives a below-average score, you can analyse errors according to the categories in the item analysis 
table. This will identify the relationships between words that cause the greatest proportion of difficulties. Performance 
on this test depends on the student’s vocabulary and on metalinguistic awareness and analysis in identifying the logical 

bases for word associations. Metalinguistic awareness is a separate ability from linguistic skill and it influences reading 
comprehension (Zipke, 2007).The extension testing procedures described for examining receptive and expressive 
strategies in forming word associations may be extended to intervention in the classroom and in therapy.
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 Word Classes 
Start   
All ages: Item 1

Reversal Rule
None 

Repetitions
Allowed

Discontinue Rule
Four consecutive 0 scores

Correct responses are in bold. Circle 1 if the student selects both correct words, and 0 if the student selects one or more incorrect words. 
If necessary, precede each item with Listen, to focus the student’s attention on the new word series.

Demo puppy  frog   dog

Trial 1 milk  apple  banana

Trial 2 cat  whiskers  nest SCORE

1.  cat cow kitten 1       0

2.  marker pencil strawberry 1       0

3.  foot hand belt 1       0

4.  stroller helicopter plane  1       0

5.  eyes socks shoes 1       0

6.  candle apple torch 1       0

7.  slide swing snowman 1       0

8.  crocodile caterpillar butterfl y 1       0

Say, Now you will have four words to choose from. (Turn the 
Stimulus Book page and say,) Tell me the two that go together best.

9.  comb soap brush tissues 1       0

10.  pink circle square 7 1       0

11.  key razor hammer nail 1       0

12.  C 3 M tick 1       0

Say, Now we are going to do some that don’t have pictures. Listen 
and tell me the two words that go together best. Proceed to Item 13.

13.  running jumping eating hearing 1       0

14.  books porch library cave 1       0

15.  bed garage pool car 1       0

16.  silent quiet gentle tired 1       0

17.  rock shirt pie cloth 1       0

18.  park candle wax mirror 1       0

19.  minute decade hour winter 1       0

20.  north Celsius globe west 1       0

21.  spring morning weekend afternoon 1       0

22.  sniff eyes see hand 1       0

23.  dancing caring hearing smelling 1       0

24.  smooth wise rough heavy 1       0

25.  affi  rming appointing achieving accomplishing 1       0

26.  equal early size alike 1       0

27.  crooked connected joined rotated 1       0

28.  quest quench search literal 1       0

29.  longitude volume attitude latitude 1       0

30.  enthusiastic envious eff ective eager 1       0

31.  permanent temporary faulty stereo 1       0

32.  disagree persuade urge compound 1       0

33.  occupied relevant complicated vacant 1       0

34.  adventurous prosperous reliable wealthy 1       0

35.  biography lecture memoir parchment 1       0

36.  intellectual essential gradual crucial 1       0

37.  repossess recycle renovate restore 1       0

38.  informal apathy imitation caricature 1       0

39.  arid parched tricky serene 1       0

40.  assimilate incorporate retaliate articulate 1       0

 Raw Score

Word Classes Item Analysis

Category Item

Semantic Class 1,  2,  3,  4,  5,  6,  7,  8,  9,  10,  11,  12,  13,  16,  19,  20,  21,  23,  35,  38

Location 14,  15

Composition 17,  18

Synonym 16,  25,  26,  27,  28,  30,  32,  34,  36,  37,  39,  40

Object Function 11,  22

Word Opposites 24,  29,  31,  33

Note. Bold items appear in more than one category.
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 Word Classes 
Start   
All ages: Item 1

Reversal Rule
None 

Repetitions
Allowed

Discontinue Rule
Four consecutive 0 scores

Correct responses are in bold. Circle 1 if the student selects both correct words, and 0 if the student selects one or more incorrect words. 
If necessary, precede each item with Listen, to focus the student’s attention on the new word series.

Demo puppy  frog   dog

Trial 1 milk  apple  banana

Trial 2 cat  whiskers  nest SCORE

1.  cat cow kitten 1       0

2.  marker pencil strawberry 1       0

3.  foot hand belt 1       0

4.  stroller helicopter plane  1       0

5.  eyes socks shoes 1       0

6.  candle apple torch 1       0

7.  slide swing snowman 1       0

8.  crocodile caterpillar butterfl y 1       0

Say, Now you will have four words to choose from. (Turn the 
Stimulus Book page and say,) Tell me the two that go together best.

9.  comb soap brush tissues 1       0

10.  pink circle square 7 1       0

11.  key razor hammer nail 1       0

12.  C 3 M tick 1       0

Say, Now we are going to do some that don’t have pictures. Listen 
and tell me the two words that go together best. Proceed to Item 13.

13.  running jumping eating hearing 1       0

14.  books porch library cave 1       0

15.  bed garage pool car 1       0

16.  silent quiet gentle tired 1       0

17.  rock shirt pie cloth 1       0

18.  park candle wax mirror 1       0

19.  minute decade hour winter 1       0

20.  north Celsius globe west 1       0

21.  spring morning weekend afternoon 1       0

22.  sniff eyes see hand 1       0

23.  dancing caring hearing smelling 1       0

24.  smooth wise rough heavy 1       0

25.  affi  rming appointing achieving accomplishing 1       0

26.  equal early size alike 1       0

27.  crooked connected joined rotated 1       0

28.  quest quench search literal 1       0

29.  longitude volume attitude latitude 1       0

30.  enthusiastic envious eff ective eager 1       0

31.  permanent temporary faulty stereo 1       0

32.  disagree persuade urge compound 1       0

33.  occupied relevant complicated vacant 1       0

34.  adventurous prosperous reliable wealthy 1       0

35.  biography lecture memoir parchment 1       0

36.  intellectual essential gradual crucial 1       0

37.  repossess recycle renovate restore 1       0

38.  informal apathy imitation caricature 1       0

39.  arid parched tricky serene 1       0

40.  assimilate incorporate retaliate articulate 1       0

 Raw Score

Word Classes Item Analysis

Category Item

Semantic Class 1,  2,  3,  4,  5,  6,  7,  8,  9,  10,  11,  12,  13,  16,  19,  20,  21,  23,  35,  38

Location 14,  15

Composition 17,  18

Synonym 16,  25,  26,  27,  28,  30,  32,  34,  36,  37,  39,  40

Object Function 11,  22

Word Opposites 24,  29,  31,  33

Note. Bold items appear in more than one category.
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Following Directions

Objective

To evaluate the student’s ability to (a) interpret spoken directions of increasing length and complexity; (b) follow 
the stated order of mention of familiar shapes with varying characteristics such as colour, size, or location; and (c) 
identify from among several choices the pictured objects that were mentioned. These abilities reflect short-term and 
procedural  memory capacities.

Relationship to Curriculum

The abilities evaluated relate to preschool, primary school and secondary school curriculum objectives of (a) 
completing classroom and homework assignments by following procedural scripts, and (b) following teacher 
instructions for managing classroom activities and interactions.

Relationship to Classroom Activities

Comprehension, recall, and the ability to act upon spoken directions are essential for achievement in all subject areas, 
for internalising scripts and rules for behaviour and for completing assignments or projects in school and at home.

Implications for Intervention

If the student receives a below average score, it is important to identify the aspects of the spoken instruction that 
interfere with the student’s ability to respond correctly. The stimuli used in the directions are basic and familiar, 
presented only in two colours, and should not present barriers to comprehension. The deciding factors relate to the 
length of the command (i.e., memory capacity and working memory), number of adjectives used (modification), and 
serial or left-right orientation. Analysis of the response patterns will reveal which factors are dominant in generating 
incorrect responses. Intervention procedures should not include rote-learning procedures. Instead, understanding 

and recall of spoken directions used in classrooms for instruction and management should be strengthened. Breaking 
down instructions into smaller units, adding redundancy, distributing adjectives, and developing knowledge of terms 
for orientation may increase the student’s ability to follow instructions across subject areas.
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 Following Directions 
Start   
All ages: Item 1

Reversal Rule
None

Repetitions
Not allowed

Discontinue Rule
Four consecutive 0 scores

Wait until you are certain that the student has completed his or her response to an item before presenting the next item. 
Circle 1 for a correct response and 0 for an incorrect response.

Response Key

1, 2, 3... =  specifi ed order of individual responses     =  any order of response           and =  both must be selected or =  either may be selected

Demo  Here are some pictures. I will point to the circle. (Point and pause.) 
Now you point to the picture that I name. 
Point to the triangle (pause).
Point to the X (εks) (pause).
Point to the circle (pause).
Point to the square (pause).

Trial 1  Point to the circle and a square. 
1 2 2or

Trial 2  Point to the black circle and the white square. Go.
1 2

Trial 3  Point to the big circle and the little X. Go.
12

Trial 4    Point to one of the rows. Go. 
(If the student points to one shape, say, “Touch each shape in the row.”)

SCORE

1. Point to the white triangle. Go.
1

1         0      

2. Point to the black circles. Go.
� �

1         0    

3. Point to the big circle and the little circle. Go.
2 1

1         0      

4. Point to the big X, then point to the little triangle. Go.
12

1         0      

5. Point to the last circle. Go. 
�

1         0    

6. Point to the square at the same time that you point to the X. Go. 
(Student must point to both pictures at the same time.) 1 1and

1         0    

7. Point to the fi rst X, then point to the last square. Go.
1 2

1         0      

8. Point to a square, a circle, and a triangle. Go.
2 2 1 1 3 3or or or

1         0    
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28. Point to the little white triangle, then the little circle in the top row, the white square, and 
the last shape in the bottom row. Go.

1 4

2

3

1         0    

29. Point to the middle triangle in the top row and in the bottom row point to the second 
circle, the last square, and the last circle. Go.

1

23 4

1         0      

30. If there is a big white circle, point to the X above the black circle. If not, point to the triangle 
below the square. Go.

1 1         0

31. Point to the third circle in the top row, the shape that is bigger than all the others, and if 
there is an X in the bottom row, then point to the black triangle. Go.

12

3

1         0      

32. Point to the third X and the third little X after you point to the fi rst X. Go.
1 2 3

1         0    

33. Point to the big square and the second circle from the right in the top row, but before that 
point to the black triangle and all the circles in the bottom row. Go.

12 2and 2

43

and

1         0    

 Raw Score

Following Directions Item Analysis

Command No Orientation Serial Order/Orientation Left/Right Orientation

1-Level Command 1,  2 5,  12 11

2-Level Command 3,  4,  6,  13 7,  9,  10,  14,  15,  25

3-Level Command 8,  17,  20 16,  18,  21,  22,  24,  26,  32 16,  23

4-Level Command 19,  27,  30 28,  29,  31,  33 33

Number of Modifi ers Item

No Modifi er 6,  8,  19,  23

One Modifi er 1,  2,  3,  4,  5,  7,  9,  10,  11,  13,  14,  16,  21,  22,  24,  25,  29,  31

Two Modifi ers 12,  15,  17,  18,  20,  26,  27,  28,  30,  32,  33

Note. Bold items appear in more than one category. Items in italics contain diff erent numbers of modifi ers per noun.
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Formulated Sentences

Objective

To evaluate the student’s ability to formulate complete, semantically and grammatically correct, spoken sentences 
of increasing length and complexity (i.e., simple, compound, and complex sentences), using given words (e.g., car, if, 
because) and contextual constraints imposed by illustrations. These abilities reflect the capacity to integrate semantic, 
syntactic, and pragmatic rules and constraints while using working memory.

Relationship to Curriculum

The abilities evaluated by Formulated Sentences relate to primary and secondary school curriculum objectives for 
internalising linguistic rules (semantic, syntactic, pragmatic) and integrating these to produce spoken narratives and 
discourse and create written text.

Relationship to Classroom Activities

The ability to formulate complete semantically-, syntactically-, and pragmatically-acceptable spoken and written 
sentences of increasing complexity is emphasised in (a) storytelling, (b) sentence completion, combination, and 
transformation activities, (c) written text, and (d) editing text and other literacy activities.

Implications for Intervention

If the student receives a below-average score, analyse errors according to the categories in the item analysis table. 
This will identify stimulus words and grammatical markers that cause the student the greatest difficulties in integrating 
sentence components to create complete, grammatically-accurate propositions. Performance depends in part on 
explicit (conscious) structural linguistic knowledge and in part on working memory and metalinguistic awareness. 
Developing the conceptual meaning of the grammatical markers and their role in sentence structure in explicit 
procedures may develop metalinguistic awareness and help the student compensate for persisting working-memory 
problems. Explicit structural knowledge is required to be able to edit and revise written text (Thompson & Shapiro, 
2007). Sirrin and Gillam (2008) provide applicable reviews of evidence-based expressive language intervention 
practices.
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Demo  book
    

            The girl is reading a book.
Trial 1  reading

Trial 2  fi rst

SCORE

1.   she
2 1 0

2.   aeroplane
2 1 0

3.   car
2 1 0

4.   in  
2 1 0

5.   fi nally
2 1 0

6.   quickly
2 1 0

7.   gave
2 1 0

8.   best 
2 1 0

9.   third
2 1 0

10.   when
2 1 0

11.   and
2 1 0

12.   if
2 1 0

Subtotals

 Formulated Sentences 
Start   
All ages: Item 1

Reversal Rule
None 

Repetitions
Allowed

Discontinue Rule
Four consecutive 0 scores

Write student’s responses verbatim. See the Examiner’s Manual for scoring rules and guidelines.
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13.  before
2 1 0

14.  because
2 1 0

15.  instead
2 1 0

16.  until
2 1 0

17.  although
2 1 0

18.  unless
2 1 0

Say, Now I will say two words with each picture. Say a sentence about the picture and use both of the words that I say. 
You can use the words in any order.

19.  if...then
2 1 0

20.  and...because
2 1 0

21.  though...even
2 1 0

22.  or...and
2 1 0

23.  before…otherwise
2 1 0

24.  after...until
2 1 0

Subtotals

Raw Score

Formulated Sentences Item Analysis

Category Item

Noun 2,  3

Pronoun 1

Verb 7

Adjective 8,  9

Adverb 5,  6,  13,  16,  24

Conjunctive Adverb 15,  18,  21,  23,  24

Preposition 4

Conjunction

Coordinating 11,  20,  22

Subordinating 10,  12,  13,  14,  17,  19,  20,  23

Correlative 22

Note. Bold items appear in more than one category.
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Recalling Sentences

Objective

To evaluate the student’s ability to listen to spoken sentences of increasing length and complexity, and repeat the 
sentences without changing word meaning and content, word structure (morphology), or sentence structure (syntax). 
Semantic, morphological, and syntactic competence facilitates immediate recall (short-term memory).

Relationship to Curriculum

The abilities evaluated relate to primary and secondary school curriculum objectives for internalising simple and 
complex sentence structures to facilitate accurate recall of the meaning, structure, and intent of spoken sentences, 
directions, or instructions. The student’s response indicates if critical meaning or structural features (e.g., specific 
word use, complex verb forms, embedded clauses) are internalised to facilitate recall.

Relationship to Classroom Activities

The ability to remember spoken sentences of increasing complexity in meaning and structure is required for following 
directions and academic instructions, writing to dictation, copying and note taking, learning vocabulary and related 
words, and subject content.

Implications for Intervention

If the student receives a below-average score, analyse errors according to the categories in the item analysis table. 
This will identify the length and complexity variables that cause the greatest proportion of difficulties.  Students with 
language disorders frequently have the greatest difficulty when sentences contain subordinate or relative clauses 
(complex sentence types). Increased length in words, due to noun modifications or coordination of phrases and 
clauses, may also cause difficulties in recall.
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Trial 1  My sister is in year six.

Trial 2  Does Mr. Wilson teach reading?

0 
er

ro
rs

1 
er

ro
r

2–
3 

er
ro

rs

4 
    +

 e
rro

rs

 Ages 5–6

1. The children are working. 3 2 1 0

2. Did the girl catch the football?
3 2 1 0

3. Did you remember to bring your lunch?
3 2 1 0

4. Didn’t the boys eat the apples?
3 2 1 0

5. The big, brown dog ate all of the cat’s food.
3 2 1 0

 Ages 7–8

6. Does anyone know who the new teacher is? 3 2 1 0

7. Was the van followed by the ambulance?
3 2 1 0

8. Because tomorrow is Saturday, we can stay up late tonight.
3 2 1 0

9. The book was not returned to the library by the teacher.
3 2 1 0

10. The coach could not fi nd the uniforms that the team wore last year.
3 2 1 0

11. The girl stopped to buy some milk, even though she was late for school.
3 2 1 0

12. My mother is the nurse who works at the community clinic.
3 2 1 0

Subtotals

 Recalling Sentences 
Start   
Ages 5–6: Item 1
Ages 7–8: Item 6

Reversal Rule
Perfect score (3 points) on two consecutive items from 
start point; if not go back to Item 1 and test forwards. 

Repetitions
Not allowed

Discontinue Rule
Four consecutive 0 scores

Record responses by editing the printed sentence or writing the student’s response verbatim in the space provided. Circle 3 if the sentence is 
repeated exactly. Circle 2 if there is one error. Circle 1 if there are two or three errors.  Circle 0 if there are four or more errors. See the Examiner’s 
Manual for scoring rules and editing guidelines.

Editing Symbols

`
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13. The boy bought a book for his friend who likes short stories.
3 2 1 0

14. The computers and printers were donated by the school council.
3 2 1 0

15. If the rain doesn’t stop before lunch, the school trip will have to be cancelled.
3 2 1 0

16. The student who won the award at the art show was very excited.
3 2 1 0

17. The class that sells the most tickets to the dance will win a prize.
3 2 1 0

18. After the students had fi nished the book, the teacher asked them to write a report.
3 2 1 0

19. If we had gone straight home after the game, we would not have missed our dinner. 
3 2 1 0

20. When the students fi nished studying, they decided to get something to eat before going home.
3 2 1 0

21. The coach gave the trophy to the team that won the football game on Saturday.
3 2 1 0

22. The students collected and repaired the toys and sold them at the fair.
3 2 1 0

23. Before they walked across the stage for graduation, the students lined up in alphabetical order.
3 2 1 0

24. Before the students were dismissed for lunch, they were told by the teacher to hand in their assignments.
3 2 1 0

25. The maths teacher sorted, labelled, boxed, and delivered the calculators.
3 2 1 0

26.   In some countries, the minimum age for obtaining a driver’s license is 21 years; considerably older than in 

this country. 3 2 1 0

Subtotals

Raw Score

Recalling Sentences Item Analysis

Category Item Category Item
Active Declarative (with) 1 Active Interrogative (with) 2,  3,  6

conjunction deletion 25 negative 4

coordination 22,  25 Passive Declarative (with)

noun modifi cation 5 negative 9,  15

subordinate clause 8,  11,  15,  18,  19,  20,  23,  26 coordination 14

relative clause 10,  12,  13,  16,  17,  21 subordinate clause 24

negative 10,  19 Passive Interrogative 7
Note. Bold items appear in more than one category.

9781488676215_CELF5_RF1_ANZ_2017_Final.indd   16 19/04/2017   11:05 am



Understanding Spoken Paragraphs

Objective

To evaluate the student’s ability to (a) sustain attention and focus while listening to spoken paragraphs, (b) create 
meaning from oral narratives and text, (c) answer questions about the content of the information given, and (d) use 
critical thinking strategies for interpreting beyond the given information. The questions probe for understanding of the 

main idea, memory for facts and details, recall of event sequences, and making inferences and predictions. 

Relationship to Curriculum

The abilities evaluated relate to primary and secondary school curriculum objectives for (a) listening to spoken 
instructional materials, (b) using the information presented, and (c) applying critical thinking skills to go beyond the 
given information to learn and create new knowledge.

Relationship to Classroom Activities

Understanding orally presented stories and descriptions of actions, events, or opinions is required for creating 
meaning and learning from instructional materials across academic subjects.

Implications for Intervention

Complete the Item analysis in the Record Form. The student’s item response pattern provides evidence of linguistic, 
metacognitive, and metalinguistic awareness and skills that are inadequate for understanding factual and implied 
information in paragraphs. These skills are equally important for reading comprehension. Fleming and Forester (1997) 
describe generic approaches to intervention that can be used to help develop students’ abilities to think about and 
reflect on language (metacognitive and metalinguistic skills).
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 Understanding Spoken Paragraphs
Start   
All ages take the Trial Paragraph and then take 
the age appropriate paragraphs

Reversal Rule
None

Repetitions
For paragraphs, not allowed
For items, allowed     

Discontinue Rule
None

Introduce the trial and the paragraphs appropriate for the student’s age by saying, Listen carefully to what I am going to read to you. 
Afterwards, I will ask you some questions about what I read. Read the title and the paragraph to the student at a conversational level 
and rate, and then read the associated questions. Circle 1 for a correct response and 0 for an incorrect response. Refer to the Examiner’s 
Manual for information about scoring guidelines.

 Trial The Surprise

Andy liked to visit his grandfather who lived on a farm in the country. The last time Andy saw his grandfather, he had promised to send 
Andy a surprise. Andy was excited because his mum said the surprise would come today. After breakfast, Andy’s dad brought a big basket 
into the kitchen. Andy heard a “meow” and saw a long furry tail coming from inside the basket.

1. Why was Andy excited? 
Correct: because the surprise would arrive today

2. What happened after breakfast? 
Correct: Andy’s father brought a basket/cat into the kitchen

3. What did Andy hear coming from the basket? 
Correct: cat/meow

4. What was Andy’s surprise? 
Correct: cat

5. Name two things you think Andy will do with his surprise. [Student must give two responses.]
Correct: play with it, feed it, give it water, give it a place to live

6. Where did the surprise come from? 
Correct: Andy’s grandfather/his grandfather’s farm

7. What might Andy say when he talks to his grandfather? 
Correct: “Thank you.”/“I got the cat today.”/“When can you come to visit?”/ “When can I visit the farm again?”

Test Paragraphs for Ages 5–6

A. Jamie and Louis SCORE

It had been raining for two days, and the twins were tired of playing indoors. They wished it would stop raining. Jamie wanted to play 
cricket. Louis wanted to play on the new swings at the playground, and then play cricket with his brother Jamie. As they got ready for 
bed that night, they could still hear the rain coming down on the roof. When they woke up the next morning, they didn’t hear the rain. 
Instead, Jamie and Louis heard birds chirping outside their window.

1. Why did Jamie and Louis wish it would stop raining? 

Correct: so they can go outside/play cricket/play on the swings
1       0

2. What did Jamie and Louis hear before they went to bed? 

Correct: rain (on the roof )/a storm
1       0

3. When did they hear birds chirping? 

Correct: in the morning/when they woke up/the next day
1       0

4. What two things do you think Jamie and Louis did after it stopped raining? [Student must give two responses.]

Correct: went outside, to the playground, played cricket, played on the swings
1       0

w
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D. School Trip

Today is a very special day for Mrs. Johnson’s class. They are going on a trip to the zoo. Tanya Miller’s mum is also going. At 9:00, Mrs. 
Johnson, Mrs. Miller, and all the students will ride to the zoo on a school bus. At the zoo, they will see the lions and tigers fi rst. Then, 
they will see the bears, monkeys, and elephants. Finally, they will meet a zookeeper and learn all about the animals. Afterwards, they 
will have a picnic lunch at the park near the zoo before the bus picks them up to go back to school.

16. Why is today special for Mrs. Johnson’s class? 

Correct: they’re going on a fi eld trip/they’re going on an excursion/they’re going to see animals/have a picnic/to the zoo
1       0

17. Why is Tanya’s mum going on the trip? 

Correct: to help the teacher/to be with Tanya/to be the parent aide/helper/chaperone/parent 1       0

18. What three animals will the students see after they see the lions and tigers? [Student must name all three animals.] 

Correct: bears, monkeys, elephants 1       0

19. How do you think the students will get from the zoo to the park? 

Correct: walk/by walking 1       0

20. What do you think the zookeeper will say about the animals?

Correct:  he’ll talk about how to take care of the animals/what they eat/where they live [Creditable responses can be specifi c 
to these themes: Don’t touch or feed the animals, some animals bite.]

1       0

Ages 5–6 Raw Score

Test Paragraphs for Ages 7–8

A. Sports Day SCORE

Lake Primary School’s Sports Day will be held on the school grounds this Friday. First there will be a tug-of-war, next there will be relay 
races. After lunch, students will play football. Each year level will have a red team and a blue team. Students should remember to wear their 
team’s colour on Friday or they won’t be able to play for their team. After the last game, ribbons will be awarded and all will have ice cream.

1. What will happen this Friday at Lake Primary School? 

Correct: Sports Day/school-wide games/races
1       0

2. What is the second event that is planned for Sports Day?

Correct: relay races 1       0

3. What two things will happen after the last ball game? [Student must name both activities.] 

Correct: (the students will) get ribbons, (the students will) eat ice cream 1       0

4. Why is it important that the students wear diff erent coloured shirts? 

Correct: to show which year they are in/to wear their team’s colour/so they can play (in the games) 1       0

5. Why do the students get ribbons and have ice cream? 

Correct: for participation/playing/winning/as a reward 1       0

6. On which day of the week is Sports Day?

Correct: Friday 1       0

7. Where might the Sports Day events be held if it rains on Friday? 

Correct: indoors/in the gym [or other sheltered place logical for the student’s locale, e.g., hall, high/secondary school] 1       0

8. What will happen if a student forgets to wear a red or blue shirt? 

Correct: student couldn’t participate/can’t play (in the games)/won’t be on a team/have to sit out 1       0

Ages 5–6 Item Analysis

Main Idea Detail Sequence Inference Prediction Social Context

1,  5,  11,  16 2,  7,  12,  13 3,  9,  15,  18 6,  14,  16,  17,  19 4,  8,  10,  19,  20 6,  10,  11,  13,  14

Note. Bold items appear in more than one category.
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Word Definitions

Objective

To evaluate the student’s ability to (a) analyse words for their meaning features, (b) define words by referring to class 
relationships and shared meanings, and (c) describe meanings that are unique to the reference or instance.

Relationship to Curriculum

The abilities evaluated relate to primary and secondary school curriculum objectives for knowing and using words as 
concepts with broad, generic applications, rather than with narrow, concrete, and contextually bound meanings.

Relationship to Classroom Activities

Defining words, as a classroom exercise, is used to help students learn to expand word meanings to form concepts. 
It is emphasised in matching words to definitions, using the lexicon to explain word meanings, or acquiring new word 
meanings and developing in-depth understanding of word use in literature and precision of word usage in editing, 
summarising, and other literacy activities.

Implications for Intervention

If the student scores below average on this test, item analysis can help identify the content categories that present 
the greatest difficulties. In addition, the form of the definition the student gives can indicate the definitional stage that 
has been reached. Low level definitions include incorrect responses, stating functions, or concrete characteristics. 
More advanced definitions refer to category membership and list discriminating features. Transition-level definitions 
include associations, analogies, synonyms, or category membership only. Definitional skills are influenced by the size 
of, and access to, the stored vocabulary and metalinguistic knowledge that results in conscious analysis of meanings 

(Marinellie & Johnson, 2002). Developing the ability to analyse words by defining their meaning is basic to literacy 
acquisition (Justice & Vukelich, 2008). Interventions to improve the metalinguistic knowledge that underlies mature 
word definitions are suggested by these authors.
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Demo 

giraff e            The children said, “The giraff e is over there.”

_________________________________________________________

_________________________________________________________

  an animal from Africa/lives in the zoo  
AND

 with a long neck and spots

Trial 1 

mustard        Mum asked, “Would you like mustard on your 
hamburger?”

_________________________________________________________

_________________________________________________________

  condiment/something added for taste/put on food  
AND

 is brown/yellow

Trial 2 

neat                 Grandma said, “You keep your room very neat.”

_________________________________________________________

_________________________________________________________

  orderly/in order/cleaned up/organised  

Introduce each test item by saying, The word is ___________, as in: 
(read the sentence). Defi ne the word_____________.

 Ages 9–16

1.  alone       The girl said, “I want to be alone.”

_________________________________________________________

_________________________________________________________

  separated/apart/away from others/by yourself  
OR

 not including anyone/anything else
1     0

A giraffe is an animal with a long neck and 
   

 
 
 

        spotted skin that lives in Africa or the zoo.

2.  little            Dad said, “There is little left in the box.”

_________________________________________________________

_________________________________________________________

  small in size or amount  
OR

 not very much/not enough
1     0

 Ages 17–21

3.  simple        My brother said, “It was simple to do.”

_________________________________________________________

_________________________________________________________

 easy to understand/do  
OR

 not hard/diffi  cult
1     0

4.  cactus        Grandpa said, “Don’t touch the cactus.”

_________________________________________________________

_________________________________________________________

  plant that grows in hot/arid/dry/desert climates  
AND

  has spines or needles (instead of leaves)/prickly/
has or stores water in it

1     0

5.  award         The coach said, “You each deserve this award.”

_________________________________________________________

_________________________________________________________

  prize/[accept possible prizes, e.g., trip, money]/
trophy/medal  
AND

  something given based on performance/merit/
need

1     0

 Word Defi nitions 
Start   
Ages 9–16: Item 1
Ages 17–21: Item 3

Reversal Rule
Perfect score on two consecutive items from start point; 
if not go back to Item 1 and test forwards.

Repetitions
Allowed

Discontinue Rule
Four consecutive 0 scores

Record the student’s response in the space provided. If the response is vague or incomplete, but you think the student is on the 
right track, prompt for a more complete response by saying, Can you tell me more. Do not prompt for more information if the response is 
incorrect. See the Examiner’s Manual for scoring rules and guidelines. 

Scoring Key

AND = both elements of the scoring criteria are required OR =  only one element of the scoring criteria is required
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18.  conservation                  My teacher said, “Conservation will help 
our world.”

_________________________________________________________

_________________________________________________________

 preserving/protecting/saving/preventing loss  
AND

  from being used up/harm/decay
1     0

19.  perseverance                 The team leader said, “We accomplished 
our goals with perseverance.”

_________________________________________________________

_________________________________________________________

   (an attitude of ) never giving up on/sticking to/
keep trying/steadfastness  
AND

 keeping to a goal/purpose/task

1     0

20.  riddle                                     The girl asked, “Do you know a good 
riddle?”

_________________________________________________________

_________________________________________________________

  puzzle/word problem/brain teaser (not joke) in 
the form of a question  
AND

 must be solved/guessed at/be fi gured out

1     0

21.  acknowledgment       The instructor said, “The author did not 
get the proper acknowledgment.”

_________________________________________________________

_________________________________________________________

    given credit/something such as a prize/thank-you
        gift  

AND
  recognition of an act/achievement

1     0

Raw Score

Word Defi nitions Item Analysis

Category Item
Science 4,  15,  16,  18

Social Studies 7,  8,  9,  10,  13,  14

Language/Literature/Arts 5,  11,  12,  17,  19,  20,  21

Experiential/Community Knowledge 1,  2,  3,  6
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Sentence Assembly

Objective

To evaluate the student’s ability to formulate grammatically-acceptable and semantically-meaningful sentences by 
manipulating and transforming given words and word groups.

Relationship to Curriculum

The abilities evaluated relate to upper primary and secondary school curriculum objectives for formulating and 
rephrasing descriptions, responses, or conversational turns.

Relationship to Classroom Activities

Describing events and actions, responding to questions and participating in conversation by rephrasing or using 
variations of sentences with flexibility are emphasised in language arts and other academic subject areas.

Implications for Intervention

If the student receives a below average score, analyse errors according to the categories in the item analysis table. The 
analysis will provide evidence of structures that are not yet acquired, even though the same structures may be used 
at the implicit (automatic) level. Use extension testing to examine a student’s errors in manipulating and transforming 
syntactic structures within the constraints imposed by content words and grammatical markers.  Without access to 
syntactic knowledge, sentence components cannot be manipulated to form alternative meaningful structures. The 
levels of syntactic and metalinguistic awareness required to perform orally according to age expectations are also 
required for reading comprehension, written language expression and editing and revising text (Thompson & Shapiro, 
2007). Consider intervention targeting complex and compound sentence production.
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 Sentence Assembly 
Start   
Ages 9–11: Item 1
Ages 12–21: Item 4

Reversal Rule
Perfect score on two consecutive items from start point; 
if not go back to Item 1 and test forwards.

Repetitions
Allowed 

Discontinue Rule
Four consecutive 0 scores

Circle the letters corresponding to the student's responses. Circle 1 for TWO correct responses and 0 for only one correct response. 
The student must give TWO DIFFERENT sentences in response to each item to score 1 point.

Demo  tall the boy is     
a) The boy is tall.

b) Is the boy tall?

Trial 1  saw the girl the boy

 a) The girl saw the boy.

 b) The boy saw the girl.

Trial 2  is on the chair the kitten

a) The kitten is on the chair.

b) Is the kitten on the chair?

 Ages 9–11 SCORE

1.  if it is cold you’ll need to wear a coat

1     0a) If it is cold, you’ll need to wear a coat.
b) You’ll need to wear a coat if it is cold.

2.  the man the dog followed by was  

1     0

a) The man was followed by the dog.
b) The dog was followed by the man.
c) Was the man followed by the dog?
d) Was the dog followed by the man?

3.  he finished      he played       his homework      hockey       before 

1     0

a) He fi nished his homework before he played hockey.
b) He played hockey before he fi nished his homework.
c) Before he played hockey, he fi nished his homework.
d) Before he fi nished his homework, he played hockey.

 Ages 12–21

1     0
4.  the teacher give homework didn’t  

a) The teacher didn’t give homework.
b) Didn’t the teacher give homework?

5.  she got          she bought           the job         the  car           after

1     0

a) She bought the car after she got the job.
b) She got the job after she bought the car.
c) After she got the job, she bought the car.
d) After she bought the car, she got the job.

6.  the runner the race to win going isn’t

1     0a) The runner isn’t going to win the race.
b) Isn’t the runner going to win the race?

7.  the keys       the girl       her pocket      put      didn’t       in

1     0a) The girl didn’t put the keys in her pocket.
b) Didn’t the girl put the keys in her pocket?

8.  cross we the street here shouldn’t  

1     0a) We shouldn’t cross the street here.
b) Shouldn’t we cross the street here?

9.  the lamp the woman the table put didn’t on

1     0a) The woman didn’t put the lamp on the table.
b) Didn’t the woman put the lamp on the table?

10.  the girl the boy an ice cream cone buy did

1     0

a) Did the boy buy the girl an ice cream cone?
b) The boy did buy the girl an ice cream cone.
c) The girl did buy the boy an ice cream cone.
d) Did the girl buy the boy an ice cream cone?

11.  glue could you with that fi x

1     0
a) Could you fi x that with glue?
b) You could fi x that with glue.
c) With glue, you could fi x that.

12.  the restaurant       the pizza        to        deliver        going

1     0a) The restaurant isn’t going to deliver the pizza.
b) Isn’t the restaurant going to deliver the pizza?

13. it it she ate hot even though was

1     0a) She ate it even though it was hot.
b) Even though it was hot, she ate it.

14. the      student      the manager       an application      send       did

1     0

a) Did the student send the manager an application?
b) Did the manager send the student an application?
c) The student did send the manager an application.
d) The manager did send the student an application.
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15. it          it         she kept          broken          even  though          was

1     0a) She kept it even though it was broken.
b) Even though it was broken, she kept it.

16. know don’t you it where put you

1     0a) Don’t you know where you put it?
b) You don’t know where you put it.

17. remember           can’t           he          it           if          mailed         he

1     0
a) Can’t he remember if he mailed it?
b) He can’t remember if he mailed it.
c) If he mailed it, he can’t remember.

18. the nicest the person has

who the most friends is

1     0a) The person who is the nicest has the most friends.
b) The person who has the most friends is the nicest.
c) Is the person who has the most friends the nicest?
d) The nicest is the person who has the most friends.

19. he left he caught the house the bus aft er

1     0a) He caught the bus after he left the house.
b) After he left the house, he caught the bus.

20. was clever the contest who the boy won

1     0a) The boy who won the contest was clever.
b) The boy who was clever won the contest.

 Raw Score

Sentence Assembly Item Analysis

Category Item
Active Declarative (with)

prepositional phrase 9,  11

negative 4,  6,  7,  8,  12,  16,  17

infi nitive phrase 6,  12

direct and indirect object 10,  14

subordinate clause 1,  3,  5,  13,  15,  17,  19

relative clause 18,  20

Interrogative (with)

prepositional phrase 11

negative 4,  6,  7,  8,  9,  12,  16

direct and indirect object 10,  14

Passive

declarative 2

interrogative 2
Note. Bold items appear in more than one category.
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Semantic Relationships

Objective

To evaluate the student’s ability to interpret sentences that (a) make comparisons, (b) identify location or direction, 
(c) specify time relationships, (d) include serial order, or (e) are expressed in passive voice.

Relationship to Curriculum

The abilities evaluated relate to upper primary and secondary school curriculum objectives for following oral or 
written directions, completing assignments, understanding conventional series (e.g., days, months), and understanding 
order of action.

Relationship to Classroom Activities

Interpretation of meaning (concept) relationships presented verbally or in text materials is required in curriculum 
areas such as English, language arts, maths, sciences, and vocational training.

Implications for Intervention

If the student obtains a below-average score on this test, item response analysis can identify categories of 
concepts and relationships that are inadequately developed. The item categories include comparisons (comparative 
relationships), relations in space (e.g., location, direction), time (e.g., sequences and time series), and relations 
expressed in the passive voice. Due to the variety of concepts and relationships in the English language, interventions 
appropriate for vocabulary and concept building, morphology, and syntax can all apply to intervention for skills used in 
the Semantic Relationships test.
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 Semantic Relationships 
Start   
Ages 9–16: Item 1
Ages 17–21: Item 4

Reversal Rule
Perfect score on two consecutive items
from start point; if not go back to 
Item 1 and test forwards. 

Repetitions
Allowed

Discontinue Rule
Four consecutive 0 scores

Circle the letters corresponding to the student’s responses. Correct responses are indicated in bold. The student must give BOTH correct 
responses for an item to be scored as correct. Circle 1 for TWO correct responses and 0 for one or no correct responses.

Trial 1 A man is bigger than a
a) house
b) button
c) spoon
d) plane

Trial 2   Jan saw Peter. Dwayne saw Francis. Who was seen?
a) Jan
b) Dwayne
c) Peter
d) Francis

 Ages 9–16 SCORE

  1. An hour is longer than a
a) minute
b) day
c) second
d) morning

1     0

  2. Teenagers are younger than
a) infants
b) adults
c) grandparents
d) children

1     0

  3. The ball rolled to the left of the goal. The ball was
a) next to the goal
b) on the left side of the goal
c) in the goal
d) behind the goal

1     0

 Ages 17–21

1     0

  4. In the alphabet, G comes
a) between L and Z
b) after C
c) before M
d) between A and E

  5. In any month, the 17th comes
a) between the 11th and the 16th
b) before the 16th
c) between the 13th and 19th
d) after the 11th

1     0

  6. The teacher said, “More people in the class got Cs than 
As, but most people got Bs.” There were
a) more Cs than As
b) more As than Bs
c) more Bs than Cs
d) six Cs

1     0

  7.  Dan is taller than Jeff , and Lee is taller than both of 
them. Dan is
a) taller than Lee
b) shorter than Lee
c) the tallest
d) not the shortest

1     0

  8. Wendy saw Joe, but not Ricardo or Sandy. They saw 
her, though. Who was seen?
a) Wendy
b) Ricardo
c) Sandy
d) Joe

1     0

  9. The dog sat under the table, next to the cat. The food 
was in a dish on the table. The food was
a) next to the dog
b) above the cat
c) under the table
d) on the table

1     0

10. The librarian said, “The library has fewer books on 
history than on science, but it has the most books on 
art.” There are
a) more books on science than art
b) fewer books on history than art
c) the most books on science
d) more books on art than science

1     0

11. The pencil was in the box. The box was in a bag next 
to the locker. The pencil was
a) in the locker
b) in the bag
c) next to the locker
d) beside the box

1     0

12. The chart lists the countries in alphabetical order. 
Norway comes
a) between South Africa and Taiwan
b) after Turkey
c) before South Africa
d) after Italy

1     0

13. Jeff  said, “Maths is fi rst, followed by science, and then 
lunch.” Maths is
a) after science
b) before lunch
c) between science and lunch
d) fi rst

1     0
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14. A quarter past three is
a) exactly 3:15
b) after 3:25
c) before 3:35
d) the same as 3:45

1     0

15. Carlo chose Louis, and Dan was chosen by James. Who 
was chosen?
a) Carlo
b) Louis
c) James
d) Dan

1     0

16. Marie is fi rst in line with Angie and Ken standing 
behind her. Louie squeezed between Angie and Ken. 
Louie is
a) third in line
b) second in line
c) after Marie
d) before Marie

1     0

17. If a person lived for exactly a quarter of a century, 
he is
a) 50 years old
b) younger than 40 years old
c) older than 30 years old
d) at least 20 years old

1     0

18. Joe likes to feed the dog after taking it for a walk. Bill 
prefers the reverse. When does the dog get fed?
a) Joe feeds the dog and then takes it for a walk
b) Joe walks the dog and then feeds it
c) Bill feeds the dog and then takes it for a walk
d) Bill walks the dog and then feeds it

1     0

19. Samira cooks dinner Monday to Thursday, and Raj 
washes the dishes. Samira and Raj switch duties the 
other days of the week. What will Raj do during the 
week?
a) cook dinner on Friday
b) cook dinner on Wednesday
c) wash dishes on Monday
d) wash dishes on Saturday

1     0

20. Joe was born in June, AJ in August, and Frank in 
February. Each year
a) Joe’s birthday comes between Frank’s and AJ’s 

birthdays
b) AJ’s birthday comes between Joe’s and Frank’s 

birthdays
c) Frank’s birthday comes before Joe’s and AJ’s 

birthdays
d) Joe’s birthday comes after Frank’s and AJ’s 

birthdays

1     0

Raw Score

Semantic Relationships Item Analysis

Category Item
Comparative 1,  2,  6,  7,  10,  17

Spatial 3,  9,  11

Temporal 13,  14,  19,  20

Sequential 4,  5,  12,  16,  18

Passive 8,  15
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 SR Trial 271

a) Jan
b) Dwayne
c) Peter
d) Francis
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Reading Comprehension

Objective

To evaluate the student’s ability to (a) sustain attention and focus while reading paragraphs of increasing length and 
complexity, (b) create meaning from narratives and text, (c) answer questions about the content of the information 
given, and (d) use critical thinking strategies for interpreting beyond the information given. The questions probe for 
understanding of the main idea, memory for facts and details, recall of event sequences, and making inferences and 
predictions. This test is in a parallel format to Understanding Spoken Paragraphs.



2 CELF-5A&NZ   n   Reading and Writing Supplement 1   n   Ages 8–10

 Reading Comprehension
Correct responses are provided for each item. If the student’s response is vague or incomplete and could possibly be correct, probe once with, 
Can you tell me more? Circle 1 for a correct response and 0 for an incorrect response.

See Chapter 4 in the Examiner’s Manual for scoring rules and guidelines.

Test Items for Age 8

Now you will read some stories. After you read each one, I will ask you some questions about them. (Turn to Stimulus Book 2 page RC 1–9 
for Age 8 and say,) Here is the first story. Read it to yourself and tell me when you are finished. 

As soon as the student has finished reading the passage, say, Now, I’m going to ask you some questions about the story. You may 
look at it to help you answer the questions. Answer the questions as best as you can. Keep the Stimulus Book in front of the student.

A. New Friends SCORE

1. What is this story about? 
Correct: meeting/making new friends/Ying meeting Tia

1         0

2. Why do you think Ying was putting on her socks slowly? 
Correct: she was sad/worried/nervous/she didn’t want to go to her new school/she wanted to be late

1         0

3. What were the names of Ying’s old friends? [Student must name both friends.] 
Correct: Sofi a and Debra

1         0

4. What did Ying eat for breakfast? 
Correct: eggs

1         0

5. What did Ying do before she went to the door? 
Correct: picked up her backpack/books

1         0

6. Why did Ying think today would not be a good day? 
Correct: because she tripped (on a rock)

1         0

7. What happened after Ying tripped over the rock? 
Correct: she met Tia/someone asked if she was okay

1         0

8. What happened when Tia and Ying sat together? 
Correct:  they talked about what they had in common/they found out they both liked animals/they found out they both 

had a pet kitten/they became friends
1         0

9. Who do you think Ying will sit with on the bus ride home? 
Correct: Tia/her new friend

1         0

Turn the page in the Stimulus Book and say, Here’s another story. Read it to yourself and tell me when you are finished.

After the student has finished reading the second passage, say, Now, I’m going to ask you some more questions. You may look over 
the story to help you answer the questions. Answer the questions as best as you can. Keep the Stimulus Book in front of the student.

B. Beverly Cleary

10. What is this story about? 
Correct: Beverly Cleary/a famous author

1         0

11. Who taught Beverly to love books? 
Correct: her mother

1         0

12. Who encouraged Beverly to write? 
Correct: a librarian

1         0

13. Where did Beverly live before she moved to a big city?
Correct: on a farm/in the country

1         0
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14. How can you describe Beverly’s books? 
Correct: fun to read/prize-worthy/children’s books

1         0

15. What does Ramona do in one of the books? 
Correct: takes part in a reading program/reads

1         0

16. What does D.E.A.R. stand for? 
Correct: Drop Everything And Read

1         0

17. Why is the 12th of April a good date for D.E.A.R. day? 
Correct: it’s Beverly Cleary’s birthday and she wrote lots of books/one of her characters took part in D.E.A.R.

1         0

18. What do you think Beverly Cleary does on the 12th of April? 
Correct: celebrates her birthday/reads

1         0

Age 8 Raw Score

Age 8 Item Analysis

Main Idea Detail Sequence Inference Prediction

1,  10 3,  4,  8,  11,  12,  15,  16 5,  7,  13 2,  6,  14,  17 9,  18

Test Items for Ages 9–10

Now you will read some stories. After you read each one, I will ask you some questions about them. (Turn to Stimulus Book page RC 1–8 
for Ages 9–10 and say,) Here is the first story. It is two pages long. Read it to yourself and tell me when you are finished. 

This story is two pages long. If the student does not turn the Stimulus Book page, remind him or her that the story continues on the next 
page. As soon as the student has finished reading the passage, say, Now, I’m going to ask you some questions about the story. You may 
look at it to help you answer the questions. Answer the questions as best as you can. Keep the Stimulus Book in front of the student.

A. What a Breeze! SCORE

1. What is this story about? 
Correct: making a wind chime/(a boy) making a science project

1         0

2. Why did Omar’s brother quickly agree to help him? 
Correct: he had made a wind chime before

1         0

3. Name four things they gathered to make the wind chime. [Student must give four responses.] 
Correct: spoons/forks/old silverware, round plastic lid, string, hammer, nail

1         0

4. What is the fi rst step in making the wind chime? 
Correct: poke holes in the lid with a hammer and nail

1         0

5. What is the second step? 
Correct: cut diff erent lengths of string and put them through the holes in the lid

1         0

6. What is the third step? 
Correct: tie a spoon or fork at the end of each piece of string

1         0

7. What mark do you think Omar will get on his homework? 
Correct: [any response that refl ects Omar’s good work]

1         0

8. Why is “What a Breeze!” a good name for this story? 
Correct: Omar’s project was about the wind/breeze/Omar’s project was easy to make

1         0
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A. New Friends
“Ying, breakfast is ready!” her dad called from the kitchen. “I’ll be right there!” she said. 
Ying picked up one of her socks and put it on slowly. She looked at the other sock for a 
moment. Then she put it on and sighed. Ying thought about her old friends, Sofia and 
Debra. She wondered if the kids at her new school would be just as nice.
Ying ate her eggs slowly. Then she picked up her backpack and headed for the door. As Ying 
walked towards the bus stop, she tripped over a rock. “This is not going to be a good day,” 
she thought. Suddenly, Ying heard a voice that said, “Are you okay?” It was another little girl.
“Yes, I’m fine,” Ying said. 
“I’m Tia. I haven’t seen you before. Are you new?”
“Yes,” Ying said. “My name is Ying. I’m in year four.”
“Me too!” Tia said. “Who’s your teacher?”
“Mr. Johnson.”
“Mine too!” Tia said.
After the bus picked them up, they sat together. On their way, they found they had lots 
in common. They liked animals, and both of them had pet kittens! Before Ying knew it, 
she had made a new friend.

 RC 1–9 for Age 894
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Structured Writing

Objective

To evaluate the student’s ability to use situational information given by a story title, an introductory sentence, and an 
incomplete sentence to create and write a thematic, structured narrative.
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 Structured Writing
Administer Structured Writing when the student has a 20-minute uninterrupted period of time to write.

All students complete the same Trial Task, “Catching the Bus,” by writing ONE additional SENTENCE. Then the student completes two Writing 
Tasks appropriate to his or her age:

•   Age 8 completes “School Trip” and “Stuffing the Backpack” by writing ONE additional SENTENCE

•   Ages 9–10 complete “Class Timetables” and” Morning Announcements” by writing TWO additional SENTENCES

Remove the Trial Task page and the age-appropriate Writing Task by tearing along the perforations at the inner margin of each page. 
Place one page at a time in sequence before the student.

Scoring for Age 8 
School Trip

Complete Structure Grammar Total

Sentence 1 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 2   1   0

Writing Mechanics 3   2   1   0

Stuffi ng the Backpack

Sentence 1 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 2   1   0

Writing Mechanics 3   2   1   0

Raw Score

       
Scoring for Ages 9–10
Class Timetables

Complete Structure Grammar Total

Sentence 1 1   0 3   2   1   0 1   0

Sentence 2 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 3   2   0

Writing Mechanics 3   2   1   0

Morning Announcements

Sentence 1 1   0 3   2   1   0 1   0

Sentence 2 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 3   2   0

Writing Mechanics 3   2   1   0

Raw Score

Structural Analysis

Structure Grammar

Number of 
sentences:

Required Written Incomplete
0 points

Simple
1 point

Simple (plus)
2 points

Compound/Complex
3 points

With Grammar Errors
0 points

Without Grammar Errors
1 point

Considerations to discuss with the classroom teachers, learning support teacher, and/or psychologist*

•   How do the sentence structures the student used in the Structured Writing tasks compare to those the student used in Formulated 
Sentences?

•  How do grammar errors made in the Structured Writing tasks compare to those made on Recalling Sentences and Formulated Sentences?

•  Do the student’s classroom teachers observe similar performance in oral language and written language tasks in classroom assignments?

•  How does the student perform in the classroom relative to curriculum standards for year-level performance?

*See chapter 4 in the CELF–5A&NZ Examiner’s Manual.

9781488676581_CELF5_RW_supp1_ANZ_2017_Final.indd   5 7/04/17   8:54 AM

Copyright © 2013 NCS Pearson, Inc. All rights reserved. Australian and New Zealand adaptation 
copyright © 2017 NCS Pearson, Inc. Printed in Australia. Product # 9781488676598

Trial: Complete the sentence and write ONE more sentence.

Catching the Bus

Every morning, Eric waits for the bus at the corner. Today it was raining so 

Name_________________________________________   Date________/________/________
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 Structured Writing
Administer Structured Writing when the student has a 20-minute uninterrupted period of time to write.

All students complete the same Trial Task, “Catching the Bus,” by writing ONE additional SENTENCE. Then the student completes two Writing 
Tasks appropriate to his or her age:

•   Age 8 completes “School Trip” and “Stuffing the Backpack” by writing ONE additional SENTENCE

•   Ages 9–10 complete “Class Timetables” and” Morning Announcements” by writing TWO additional SENTENCES

Remove the Trial Task page and the age-appropriate Writing Task by tearing along the perforations at the inner margin of each page. 
Place one page at a time in sequence before the student.

Scoring for Age 8 
School Trip

Complete Structure Grammar Total

Sentence 1 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 2   1   0

Writing Mechanics 3   2   1   0

Stuffi ng the Backpack

Sentence 1 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 2   1   0

Writing Mechanics 3   2   1   0

Raw Score

       
Scoring for Ages 9–10
Class Timetables

Complete Structure Grammar Total

Sentence 1 1   0 3   2   1   0 1   0

Sentence 2 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 3   2   0

Writing Mechanics 3   2   1   0

Morning Announcements

Sentence 1 1   0 3   2   1   0 1   0

Sentence 2 1   0 3   2   1   0 1   0

Sentence + 1   0 3   2   1   0 1   0

Organisation 3   2   0

Writing Mechanics 3   2   1   0

Raw Score

Structural Analysis

Structure Grammar

Number of 
sentences:

Required Written Incomplete
0 points

Simple
1 point

Simple (plus)
2 points

Compound/Complex
3 points

With Grammar Errors
0 points

Without Grammar Errors
1 point

Considerations to discuss with the classroom teachers, learning support teacher, and/or psychologist*

•   How do the sentence structures the student used in the Structured Writing tasks compare to those the student used in Formulated 
Sentences?

•  How do grammar errors made in the Structured Writing tasks compare to those made on Recalling Sentences and Formulated Sentences?

•  Do the student’s classroom teachers observe similar performance in oral language and written language tasks in classroom assignments?

•  How does the student perform in the classroom relative to curriculum standards for year-level performance?

*See chapter 4 in the CELF–5A&NZ Examiner’s Manual.
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Pragmatics Profile

Objective

To identify verbal and nonverbal pragmatic deficits that may negatively influence social and academic communication.

Relationship to Curriculum

The skills that are evaluated are common, daily skills observed across ages, genders, and classroom situations and are 
necessary for obtaining, responding to, and giving information.

Relationship to Classroom Activities

Classroom language use, interpretation of nonverbal communication skills, knowledge of social scripts (situations), and 
understanding of both explicit and implied rules are required in curricular and noncurricular activities.

Implications for Intervention

Students who score below average on the Pragmatics Profile may have difficulties in establishing relationships with 
peers and adults in a variety of social contexts. Item analysis can identify the pragmatics-skills categories that are 
inadequate. The pragmatics skills are categorised on the Record Form as primarily verbal rituals, expressions of 
intentions or nonverbal communication skills. Identification of the student’s relative strengths and weaknesses can 
provide a baseline for pragmatics intervention and can be used to evaluate progress. Evidence-based approaches 
for developing pragmatics for social interactions are reviewed by Gerber, Brice, Capone, Fujiki, & Timler (2012). The 
Pragmatics Profile is not administered to the student. It is a checklist that is completed by the examiner with input 
from parents/caregivers, teachers, or other informants who provide information to evaluate verbal and nonverbal 
contextual communication. Only the EXAMINER records the information in the Record Form.



CELF-5A&NZ   Record Form 1   Ages 5–8 21

Ne
ve

r o
r 

Al
m

os
t N

ev
er

So
m

et
im

es

Of
te

n

Al
w

ay
s o

r 
Al

m
os

t A
lw

ay
s

Rituals and Conversational Skills
The student demonstrates culturally appropriate use of language when

  1. making/responding to greetings to/from others 1 2 3 4

  2. beginning/ending conversations (face-to-face, phone, etc.) 1 2 3 4

  3. observing turn-taking rules in the classroom or in social interactions 1 2 3 4

  4. maintaining eye contact/gaze 1 2 3 4

  5. introducing appropriate topics of conversation 1 2 3 4

  6. maintaining topics using typical responses (e.g., nods, responds with “hmmm…”) 1 2 3 4

  7. making relevant contributions to a topic during conversation/discussion 1 2 3 4

  8. avoiding use of repetitive/redundant information 1 2 3 4

  9. asking for/responding to requests for clarifi cation during conversations 1 2 3 4

10. adjusting/modifying language based on the communication situation (communication partner[s], topic, place) 1 2 3 4

11. telling/understanding jokes/stories that are related to the situation 1 2 3 4

12. showing sense of humour during communication situations 1 2 3 4

13. joining or leaving an ongoing communicative interaction 1 2 3 4

14. participating/interacting in structured group activities 1 2 3 4

15. participating/interacting in unstructured group activities 1 2 3 4

16. responding to introductions and introducing others 1 2 3 4

17. using strategies for getting attention 1 2 3 4

18. using strategies for responding to interruptions and interrupting others 1 2 3 4

Asks For, Gives, and Responds to Information
The student demonstrates culturally appropriate use of language when

19. giving/asking for directions 1 2 3 4

20. giving/asking for the time of events 1 2 3 4

21. giving/asking for reasons and causes for actions/conditions/choices 1 2 3 4

22. asking for help from others 1 2 3 4

23. off ering to help others 1 2 3 4

24. giving/responding to advice or suggestions 1 2 3 4

25. asking others for permission when required 1 2 3 4

Subtotals

 Pragmatics Profi le 
If you are unsure how to rate a skill or behaviour, ask the student’s teachers, parents, or other informants who know the student for their input. Discuss examples of each listed 
skill with the informant.

Many aspects of pragmatics are culturally infl uenced. As in all language evaluation, it is imperative that the examiner be familiar with expected 
and culturally appropriate pragmatic behaviours of the student being assessed. Be sure to consider cultural infl uences in rating the student’s 
nonverbal and verbal communication skills. You may need to ask the student’s parent/guardian if the student’s behaviours are commonly 
observed and accepted within their culture. If you are rating a two-part skill (e.g., Item 9. asking for/responding to…) and you think the student’s 
behaviour is not consistent across both parts, circle the skill you are rating (e.g., asking for). See the Examiner’s Manual for complete instructions.

For each item, circle the number that best describes how often the student demonstrates that skill or behaviour:
1 = never or almost never      
2 = sometimes      
3 = often       
4 = always or almost always
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26. agreeing and disagreeing 1 2 3 4

27. asking for clarifi cation if he/she is confused or if the situation is unclear 1 2 3 4

28. accepting/rejecting invitations 1 2 3 4

29. starting/responding to verbal and nonverbal negotiations 1 2 3 4

30. reminding others/responding to reminders 1 2 3 4

31. asking others to change their actions/states (e.g., please move, stop tapping) 1 2 3 4

32. apologising/accepting apologies 1 2 3 4

33. responding when asked to change his/her actions (by accepting/rejecting) 1 2 3 4

34. responding to teasing, anger, failure, disappointment 1 2 3 4

35. off ering/responding to expressions of aff ection, appreciation 1 2 3 4

36. knowing how someone is feeling based on nonverbal cues 1 2 3 4

37. reading the social situation correctly and behaving/responding to it 1 2 3 4

38. understands posted and implied group/school rules 1 2 3 4

Nonverbal Communication Skills
Note. Examples of nonverbal skills might include waving to greet someone, gesturing to give someone a reminder, or nodding to 
show one’s agreement. 

The student reads and interprets the following nonverbal messages accurately

39. facial cues/expressions 1 2 3 4

40. making/responding to greetings to/from others 1 2 3 4

41. making/responding to farewells to/from others 1 2 3 4

42. beginning/ending conversations 1 2 3 4

43. tone of voice 1 2 3 4

The student demonstrates culturally appropriate use of the following nonverbal support

44. facial cues/expressions 1 2 3 4

45. body language/gestures 1 2 3 4

46. voice intonation (pitch, infl ection, tone, or cadence) 1 2 3 4

47. expresses messages by using gestures or facial expressions 1 2 3 4

48. uses gestures and/or facial expressions according to the situation 1 2 3 4

49. adjusts body distance (sits/stands) according to the situation 1 2 3 4

50. presents matching gestures/facial expressions and verbal messages 1 2 3 4

Subtotals

 Raw Score
Pragmatics Profi le Item Analysis

Communication Item

Using Rituals 1,  2,  3,  16,  40,  41,  42

Following Conversational Rules 3,  4,  5,  6,  7,  8,  9,  10,  13,  17,  18,  27,  38

Understanding Humour/Jokes 11,  12,  37

Participation 14,  15,  17,  18,  22,  23

Giving/Asking for Information 19,  20,  21,  38

Understanding/Expressing Complex Intentions 24,  25,  26,  28,  29,  30,  31,  32,  33

Awareness/Use of Prosodic Cues 43,  46

Sharing/Responding to reactions 34,  35,  36,  37

Reading/Using Body Language 39,  40,  41,  42,  44,  45,  47,  48,  49,  50

Note. Bold items appear in more than one category.
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Pragmatics Activities Checklist

Objective

To provide the examiner an opportunity to observe the student’s functional communications skills during authentic 
conversational interactions in order to identify verbal and nonverbal behaviours that may negatively influence social 
and academic communication.

Relationship to Curriculum

Common, daily skills observed across ages and genders in school and home situations which are necessary for 
effective communication.

Relationship to Classroom Activities

Classroom language use, interpretation of nonverbal communication skills, knowledge of social scripts (situations), and 
understanding of both explicit and implied rules are required in curricular and non-curricular activities.
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NONVERBAL: Gaze, Gesture, Expression, and Body Language
The student

1.   did not maintain culturally-appropriate eye contact with speaker
2.   did not look where speaker pointed
3.   did not look at object/person named by speaker
4.   did not coordinate gaze with speaker’s gaze and ongoing talk
5.   did not use gestures to identify person or object (e.g., pointing, head nodding, smiling, waving)
6.   did not point to nearby object/person when appropriate
7.   did not point to distant object/person when appropriate
8.    did not use representational gestures (mimicked actions) to direct other’s attention (e.g., fi ngers to lips to mean quiet, 

crooking index fi nger to mean come here, holding thumb and little fi nger up to your face to mean call me)
9.  did not coordinate gestures and ideas to direct attention
 10.  did not respect the personal space of others when communicating

VERBAL: Manner of Communication
The student

 11.  spoke too fast to be understood
 12.  said things that didn’t seem to relate to topic or make sense logically
 13.  had revisions, false starts, repetitions that made understanding his or her conversations/stories diffi  cult
 14.  used too much non-specifi c language (e.g., he, she, this, stuff ) to enable understanding of what he/she was trying to communicate
 15.  repeated information that did not clarify directions, explanations, stories
 16.  did not understand literal meanings
 17.  did not understand fi gurative meanings

VERBAL: Relevance of Communication
The student

 18.   appeared to misunderstand speaker because he/she did not consider the context (situation, event, participants) of the message
 19.  said things that were not relevant to the current situation, topic, event, or participants
 20.  repeated things that listeners were already aware of
 21.  asked the same questions repeatedly
 22.  talked repeatedly about topics he/she was interested in but others were not interested in
 23.  talked even when no one was listening

VERBAL: Quality and Quantity of Communication
The student

 24.  talked too much
 25.  talked to anyone, whether he/she knew the person or not
 26.  provided too much information
 27.  provided redundant information
 28.  responded but did not extend the conversation or off er further information
 29.  made comments that were either implausible, unrealistic, or meaningless given the context in which they were used
 30.  interrupted speaker
 31.  talked while others were talking
 32.  did not pass the conversational turn

Total observations ticked

 Pragmatics Activities Checklist 
Complete the Pragmatics Activities Checklist after you have completed three activities with the student (see Examiner’s Manual chapter 4).

Tick the three activities you selected for this student’s participation:
Teach and play a game
 Make a paper aeroplane/Build a simple fi gure out of blocks/

Put together a puzzle
Make a card or gift wrap

 Recommend a present of toys/electronics/clothing/etc. from 
a catalogue/advertisement

Have a snack
Recommend a movie from a newspaper

Tick each behaviour you observed. Your observations should include ALL of the time you have worked with this student in addition to the 
time spent participating in these Pragmatics Activities.
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